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SECTION 1: (General overview of Learner Performance in the question paper as a whole) 

 

It was a fair paper. 80% of the candidates scored more than Level 1 based on the Rasch 

sample of 100 scripts. Performance was boosted by better performance in Question 1 which 

is set at cognitive level 1 and candidates achieved 62%. Other than Question 4 which was 

the lowest at 44% the rest of Questions 2; 3 and 5 were all slightly above 50% –pass. The 

highest candidate scored 147 out of 150 and there were 30 candidates that obtained more 

than level 5 as from the sample. If the sample is a true reflection of the population, then we 

expect better results in MLIT P1. Most of the questions started on low to medium and then 

went on to a high cognitive level. This enabled candidates to score reasonable marks in 

lower cognitive level questions. Language remains a problem every year; however, the 

omission of definitions cancelled that out. The paper catered for learners who could only 

answer short questions. 

 

It was observed from the marking and moderating process that MEO and part-time 

candidates struggled more than their counterparts in the NSC. Many obtained less than 

30%.  Some learners performed well, and others struggled with analysing and understanding 

the questions.  Taking into account what learners had to endure in 2020, they performed 

relatively well. The performance indicating levels, in individual questions and subquestions 

in the sample are summarised in the graphs shown below. 
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                     Performance in 100 scripts as per question 

           
 

 

                  Performance in 100 scripts  as per subquestion. 
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SECTION 2:  

Comment on candidates’ performance in individual questions 

(It is expected that a comment will be provided for each question on a separate sheet.) 

 

QUESTION 1 

(a) General comment on the performance of learners in the specific question. Was the 

question well answered or poorly answered?   

This question was answered fairly well and generally a good number of candidates showed 

good understanding when reading information from a graph. However, some struggled to 

understand the combined line graph of petrol and diesel prices as well as the concept of unit 

ratio.  They also could not mention the type of a graph and the different types of maps. The strip 

map section was the worst answered.  

Question 1 was answered by most learners as it is the first question of the paper and set at 

cognitive level 1, making it accessible to candidates. The sample indicates a 62% pass in the 

question and the performance in various subsections 1.1; 1.2 and 1.3 are 74%, 69% and 37% 

respectively. The performance is shown in the graphs below. 
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(b) Why was the question poorly answered? Also provide specific examples, indicate 

common errors committed by learners in this question, and any misconceptions. 

1.1.1 – Most common wrong answers were histogram or double bar graph or multiple bar 

graph. 

1.1.2 – Lack of interpreting questions and finding answers on the graph. 

- i.e. They couldn’t identify the correct values but they knew the method. 

       e.g., R110 + R126 etc. 

1.1.3 - Lack of interpreting the question 

 – Candidates added instead of subtracting (wrong operation used). 

     E.g.  R141 + R15 

  Unfamiliar scenario for some candidates. Using a food delivery service which the never 

heard of in their areas. 

1.1.4 – Learners don’t read with insight, especially the last part of the question, e.g. 

   excluding delivery. What they did is subtracting the totals where the delivery 

    Fee was included. E.g. R141 – R136  

1.1.5 – Candidates struggled to calculate the increase using a percentage 

- They cannot follow simple procedure of just calculating the percentage. 

- E.g. they answered it as follows 

10 + (10x6,32%) = R10,632 or 6,32% ÷ 100 which means 6,32 ÷100÷100 

 - Rounding off money to 3 decimal places instead of 2.  

i.  Although the question was the best done at 74% the 

performance was not good in 1.1.4 and 1.1.5 as the graph 

indicates. 
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The analysis of performance in 1.2 as from the Rasch sample is summarised in the graph and 

explanations that follow. 

        

1.2.1 – Question was answered well except for few candidates who were unable to read the 

graph.   

1.2.2 – Candidates struggled to interpret the graph, because it contained 2 lines. 

         - Many candidates swapped the 2 values around, e.g., R4,31 – R11,04 

         - Others read the wrong values from the table. 

         - Use of an incorrect operation. + instead of – or ÷ instead of ×.  

1.2.3 – Candidates struggled to identify and write down the proper order of ratios.  

          - Some write it as a fraction while other write it with units.  

          - Others swap the values in the ratio. E.g., 12,48: 5,56 

1.2.4 – Candidates did not interpret the key correctly. Some used diesel instead 

           of petrol prices. 

- Most candidates were not sure whether to add, subtract, multiply or divide 

But they used correct values. 

e.g. R13,45 – R4,00 

1.2.5. They could not answer it correctly because they did not understand what the  

          question was asking for. They didn’t seem to understand that in line graphs the  

          difference is the smallest when the graphs are closest to one another.  
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The performance in 1.3 was the lowest if compared to 1.1 and 1.2. Further analysis of the 

sample in subsections of 1.3 reveal the performance was that candidates struggled in almost 

all the subsection save 1.3.3(a).  See the graph below.  

             

 

1.3.1 – The majority of candidates wrote “Street Map” or “Road Map” or “Town Map”. This 

question only had a 6% pass rate which means that out of the 100 candidates  

           Sampled 94 candidates got zero. 

1.3.2 – Candidates have difficulty with conversions and also reading correct distances  

            from the map. As a result of that 56 candidates could not answer it correctly. 

- Some could not find 779km while others incorrectly convert km to m 

e.g., 779 ÷100 or 7790÷10 or 779 × 1000 000 

1.3.3(a) – Candidates did not use the original starting point.   

              They named most of the towns that are not even on the route.  

              They didn’t understand the word via or detour. 

              e.g., they followed N2 to Oudtshoorn. 

1.3.3(b) – 56 candidates in the sample obtained zero. Candidates cannot give a  

               definitive answer.  

              They could follow the correct route as per question, but end up with 

              Incorrect distances. E.g., 82km+ 45km+53km+67km    . 

(c) Provide suggestions for improvement in relation to Teaching and Learning. 

Ratio – Revisit the concept of ratio at school. 

Rounding – Use more money-based examples to practise rounding to 2 decimal places. 

Map interpretation – Emphasis must be made by teachers on distance indicators between 

towns, as well as the different types of roads, e.g., N-roads and R-roads. 

The types of graphs and their respective names should be emphasized by educators to learners 

with more work sheets on the topic. 

The concept of difference which goes with subtracting the smaller number from the bigger 

number should be highlighted to learners. 
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(d) Describe any other specific observations relating to responses of learners and 

comments that are useful to teachers, subject advisors, teacher development etc. 

Educators should pronounce words clearly to learners in class and let learners practise writing 

words with the correct spelling to avoid, for example, learners writing “Script Map” instead of 

“Strip Map”. 

 

Educators should train their learners to analyse the given extract or table or graph well so as to 

use the correct item required by the question to prevent, for example, using value for petrol and 

diesel interchangeably. 

 

Conversion questions was a challenge. It is therefore advisable that teachers must emphassze 

the basic concept in different units. 

 

Learners must acquire calculators and be taught how to use the basic scientific functions on 

them. 

 

QUESTION 2 

(a) General comment on the performance of learners in the specific question. Was 

the question well answered or poorly answered?   

This was the longest question with a total of 42 marks. There were very few candidates who 

obtained full marks. Most learners scored between 14 to 25 out of 42 marks. With this question 

consisting of mostly Level 1-type questions, everyone attempted to answer all of the questions. 

The biggest problem was taxation which most learners (75%) did not answer correctly. The 

sample analysis of question 2 sub questions indicates 2.3 performance as the poorest. See the 

graph below for details. 

                              

 

 
 

 

  

Question 2 (53%) 
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(b) Why was the question poorly answered? Also provide specific examples, indicate 

common errors committed by learners in this question, and any misconceptions. 

Details of why the question was poorly answered, is better answered by looking at the 

performance in sections of the subquestions. The summary is given in the graph below for 2.1 

and some explanations.  

             

 

2.1.1 – Some candidates copied all the amounts on Annexure A and added them. Some 

candidates were unable to understand or differentiate between “write” and “calculate” in the 

question; instead of writing the total balance, they added all the values. 

2.1.2 – The question was poorly answered because candidates were confused by the 

word “due” as they did not understand its meaning.  Some used any date from the statement. 

82% from the sample got zero.  

 Typical answers were “15 Jan”, “First”, “June” and “2020” 

2.1.3 – Question was well answered. Many tried to add the values. (R101,99 + R101,99) 

2.1.4 – Question was well answered. Only 25 candidates from the sample couldn’t answer it 

correctly. 

2.1.5 – Many learners tried to add all the values so the question was fairly answered. Some 

identified one number, but not both. E.g. R101,99 only  

2.1.6 – Learners struggled to calculate VAT. Some used 14%. Most common mistake was 

learners calculating 15% of R4000. Some learners used R3750 as the price. Mostly they 

obtained 1 out of 3 marks. 
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Question 2.2 

The performance of subsections of 2.2 is shown in the graph below and explanations follow.  

            
 

 

2.2.1 – Many did not know what SARS stands for – they wrote South African Reserve Services. 

Many answered SARB, SASSA, ANC or Minister of Finance. 

2.2.2 – A very straightforward, simple question. Many said Tax Bracket 3. Confusion was 

created by not stating whether the amount given was monthly or annually. 

2.2.3 – Many could not substitute correctly into the formula and many candidates, if not most, 

stopped before dividing by 12 to calculate monthly tax. Clearly most candidates have no 

concept of tax calculations. Some of them even deducted the rebates even though the question 

clearly stated to do the calculation before any rebates are deducted. Also, BODMAS was a 

challenge when doing the calculations. 

2.2.4(a) – Question was well answered. Some candidates took the amount from the wrong year 

which is R14 220. 

2.2.4(b) – Many candidates said only “Tertiary” or “Tax bracket 3” or “just number 3” 

              58% scored 0 from this question. 
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Details of performance in subsections of 2.3 follow below the graph and explanations. 

                     

 

2.3.1 – Almost 50% of the candidates correctly answered the question well. Candidates who 

got the answer wrong, didn’t know how to use the given data in the table to determine the cost 

of one photo. Candidates divided expenses by income to get the selling price instead of 

dividing income by the number of photographs. E.g. 1250/500 

2.3.2 – Question answered poorly. Some candidates were unable to determine a formula. 

Others couldn’t explain it. E.g., “R20 x n” only. Or could not explain what 

  “represented. 

2.3.3(a) –Very poorly answered. 92% from the sample obtained zero on the question while 

only 8% got the full marks. A common answer was R20. Very few candidates managed to get 

R5. They copied the formula as the answer – 1 125 + 5 x number of photos 

2.3.3(b) – Fairly answered at 64% from the sample. 

 Some used 1 375 + (80 x 5) or 1 375 + (80 x 20). 

2.3.4(a) – Poorly answered as it was the first time to be asked such a question.  Many said 

“Ella’s Photography Business” or only mentioned income. Another common mistake was 

“Number of Rand and photos”.  

2.3.4(b) – This question was well answered.  

2.3.4c – Candidates did not know where the break-even point was. Almost 50% from the 

sample couldn’t answer it correctly. They wrote x-axis and x-expense and y-expense. 

(c) Provide suggestions for improvement in relation to Teaching and Learning. 

Content must be taught using real-life or everyday situations. 

More time must be spent on VAT and Taxation. 

When introducing a new topic, the teacher must use the correct acronyms and their meanings 

in class, e.g., VAT, SARS, UIF etc. 

Use account statements to ask questions where learners must find relevant information. 

Use past exam papers to be better equipped in knowing what kind of questions are asked often. 

Revision of Gr.10 work must be done. 
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Encourage learners to re-read questions to understand and be able to analyse and interpret 

the question. 

Encourage learners to draw graphs, label them and give them headings. 

(d) Describe any other specific observations relating to responses of learners and 

comments that are useful to teachers, subject advisors, teacher development etc. 

Teachers should train learners to interpret and analyse the question so that they can 

understand how to answer correctly, for example 2.1.3 and 2.1.4, learners wrote small amounts 

that are in the statement and the word “returned” was misunderstood. 

Teachers should also try to use more practical examples so that learners are exposed and 

made more aware of the fact that Mathematical Literacy is based on real-life situations (both 

familiar and unfamiliar contexts). 

Some responses in some topics indicate that learners need more revision before writing exams 

for example, VAT, Income Tax and Income and Expenditure statements. 
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QUESTION 3 

(a) General comment on the performance of learners in the specific question. Was 

the question well answered or poorly answered?   

It was averagely answered at 53%. The details as to per subquestions are illustrated in the 

graph that follow. 

 

It is clear that 3.1 and 3.3 were the most problematic that brought the percentage down in 

question 3. 

 A further investigation in the subsections will highlight the common mistakes candidates 

made.  Look at the graphs and discussions that follow in the next section.  

(b) Why was the question poorly answered? Also provide specific examples, indicate 

common errors committed by learners in this question, and any misconceptions. 

The details to the poor performance are shown in that graph below to illustrate which particular 

subsections and the common mistakes mentioned as observed during the marking and 

moderating process. 

                         Question 3.1: 45% 
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In 3.1.1 A good number of candidates could not perform calculations on simple tasks, like 

adding the number of legs on rectangular and cubic shaped prism-shaped ottomans even when 

diagrams were drawn.  

e.g., Candidates forgot the second cubic ottoman e.g., 6 + 4 = 10 legs. 

3.1.2 – They could not differentiate between the height and the diameter given in the diagram. 

They also did not realize that diameter was given, not the radius. Therefore, they multiplied by 

2 instead of dividing by 2. 

3.1.3 – Candidates have a challenge when it comes to conversion. They do not know that they 

cannot work with different units in their calculations. 

e.g., 120/1000 or 120/100 or 120 x 10 

3.1.4 – Candidates in this question lacked understanding of the given objects as the context 

was unfamiliar to them. Some of them used formulas but it would have been better answered if 

the formula for TSA was given. Most candidates understand the concept of area, but find it 

difficult to calculate the TSA. E.g., they failed to acknowledge and recognize that cubic ottomans 

have 4 faces each and the rectangular ottoman had 4 faces but 2 are squares. E.g., 50 x 50 = 

2 500 

120 x 50 = 6000 and then 2500 +6000 = 8500 

3.1.5 – Although the question was answered fairly well, some showed a lack of understanding 

in the meaning of spread rate and as a result they did not know what to do with 8m2/litre. They 

did not understand that they had to use the answer in 3.1.4 in when calculating in 3.1.5.  cm2 to 

m2 and mostly they use conversion from cm to m which is dividing by 100. Some candidates 

multiplied by the spread rate instead of dividing by it. 

Converting from litres to ml was still a problem to some. 

3.1.6 – BODMAS is still a challenge as they were getting wrong answers to this question after 

substituting into the formula. Mostly, they substituted correctly on the formula but they didn’t 

square the radius. The square was left out or they forget to use brackets which leads to them 

not squaring the radius. 

e.g., 1000/3,142x 6,5cm2 = 48,96cm  
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The question 3.2 was faily done with better results in 3.2.1 

 

3.2.1 – There is better understanding of probability involving use of tree diagrams.  Some 

candidates were able to read from the tree diagram but didn’t look at the numbering and as a 

result answers were swopped. 

 E.g., a) SB     b) W 

3.2.2 – Most candidates answered this question correctly, but those that failed gave their 

answers as a fraction, decimal and percentage. Educators need to teach learners how to 

differentiate between the 3 methods. The answer required was to be in simplified form. 

 

Question 3.3 was fairly done at 63%. See details displayed on the graph and explanations 

that follow. 
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3.3.1 – Most learners answered this question correctly but others multiplied by 60 instead of 

dividing. 

3.3.2 – Most candidates scored marks for substitution in the given formula but unable to 

convert m to cm and lost marks.  

 BODMAS was a problem yet again. Some were multiplying the length by the breadth instead 

of adding. 

e.g., 2(5m x 153,6cm) 

       = 768 

 Candidates will also answer it like 3.1.6. Would substitute but couldn’t simplify 

 e.g.  P = 2 x (l x w) 

             = 2 x (500 x 153,6) 

             = 2 x 76 800 

              = 153 600cm 

(c) Provide suggestions for improvement in relation to Teaching and Learning. 

Teachers must teach according to the CAPS document, not according to the question papers. 

Spend time on converting between different units of area and volume. 

Tree diagrams must be taught together with theoretical probability. 

More hours should be spent on revising Grade 10 and 11 work. 

(d) Describe any other specific observations relating to responses of learners and 

comments that are useful to teachers, subject advisors, teacher development etc. 

Do not always use the same examples when teaching. 

Train learners to interpret what they see and be specific when doing calculations. 

When it comes to TSA, it is sometimes easier to use practical examples in class. (Shoe boxes 

and other containers.) 

Workshops must be done to iron out these challenges that are almost similar to all these 

learners and appear very year. 
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QUESTION 4 

(a) General comment on the performance of learners in the specific question. Was 

the question well answered or poorly answered?   

This was the question challenged most candidates. The Rasch sample indicate performance at 

44%.  It was set on Maps and Representations dealing with cape route 62 in 4.1 and layout 

plans for the four motorcycles on a trailer in 4.2.  

The section that follows shows the graph and explanation as to performance in subsections of 

the question. 

Performance was better in 4.1.1; 4.1.2 and 4.1.5. 

(b) Why was the question poorly answered? Also provide specific examples, indicate 

common errors committed by learners in this question, and any misconceptions. 

Candidates struggled in 4.1.3 and 4.1 4 where the performance was at 51% and 46% 

respectively.  The graph gives summary for subquestions of 4.1. 

 

4.1.1 – Writing N1, N46 or R44 were common mistakes. However, question was answered 

well. Candidates don’t understand the meaning of “R”. 

4.1.2 – Candidates gave the scale (1: 2 742 857) instead of naming the type of scale. Some 

candidates identified the wrong type of scale (Bar Scale / Linear Scale).  

4.1.3 – Candidates only wrote “West” or “South”, indicating limited knowledge of sub-

directions. Some candidates gave mixed the directions, for example they wrote North East. 

4.1.4 – Candidates did not subtract from 210km or only subtracted one value, i.e., 210 – 82. 

Candidates who used the scale to determine A, measured incorrectly. 

4.1.5 – Question answered fairly well. The most common mistake was Zoar. Candidates also 

used “or” which made them lose marks. Many candidates could not follow the given 

directions.  

The most problematic sub question of 4.2 that was responsible for poor results in question 4. 
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4.2.1 – Question was attempted by most candidates; however, they only wrote (20cm x 4) or 

(229cm x 2) resulting in one mark allocated. Language could have been an issue, in addition 

the question 4.2. was pitched at cognitive level 2 and 3.  

 Some candidates multiplied the values instead of adding. (229cm x 20cm x 20cm x 20cm x 

229cm x 20cm). 

4.2.2 – Question answered very poorly. Many candidates left it out or attempted it by multiplying 

the dimensions (229cm x 86cm x 125cm) or just (20cm x 20cm). Some candidates did not divide 

by 2. Others calculated the volume (Only 28% from the sample managed to get this correct) 

(c) Provide suggestions for improvement in relation to Teaching and Learning. 

 

Educators must spend more time on Map work introducing all types of Maps. Get maps from 

the Geography department for learners to work with. 

Emphasise the difference between National and Regional roads. 

Give learners examples of the different types of scales. 

Spend time on teaching them the different compass directions and how to determine them. 

(Consult with Geography teachers) 

Identify all topics in the CAPS policy where mathematical equations can be used.  

(Measurement, Data, Map work.) 

Learners must be taught how to formulate equations in order to solve an unknown value. 

Make use of old question papers to help learners with L2 and L3 questions. The more they 

practice, the easier it will become. 
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(d) Describe any other specific observations relating to responses of learners and 

comments that are useful to teachers, subject advisors, teacher development etc. 

Spend time on teaching learners about Map work. It makes for easy marks. 

Stress to learners the importance of not writing or using “or”. 

Teachers need to attend workshops on the topic of Map work. This must be organised by 

subject advisors. 

As far as possible, teachers must have practical sessions with learners when doing Map work. 

Mathematical Literacy teachers should consult with Geography teachers and try and share 

resources. 

Reports on paper analysis must be submitted to district offices as soon as possible in order 

for subject advisors to assist schools. 

 

QUESTION 5 

(a) General comment on the performance of learners in the specific question. Was 

the question well answered or poorly answered?   

The candidates answered the question fairly. The total mark was 30 and most candidates 

obtained at least 15 marks, which shows that candidates could handle data. The only problem 

was that they could not work with decimals so the commas were ignored completely. The 

average of the two middle numbers in finding the median was a bit of a disaster, with learners 

mostly forgetting one or two numbers or scores. Working with formulae was a problem even in 

2020. Substitution in APG (5.2.3) was problematic, starting with the wrong readings and not 

being able to use a calculator. 
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(b) Why was the question poorly answered? Also provide specific examples, indicate 

common errors committed by learners in this question, and any misconceptions. 

 

 

 

5.1.1 – Misinterpretation with many candidates answering A Boom instead of TGA. A lot of them 

giving GTC – total 37, 725. 

5.1.2 – Incorrect reading of values and inability to work with decimals. Common mistake is to 

leave out decimal commas, but calculation and concept of range is spot on. 

e.g. 9625 – 9100 = 525 instead of 9,625 – 9100 = 0,525 

5.1.3 – Incorrect use of data (9 instead of 10 values) and missing a value and ignoring decimals. 

Wrong column used but the calculation of mean is correct. 

e.g., Instead of using the bar events values, they use vault events. 

5.1.4 –The candidates don’t understand how to find a missing value in a table i.e., adding the 

individual scores and subtracting from the total. If the Total score was given at the bottom of 

the column, it could have led to better understanding. 

5.1.5 – Candidates were not sure of the difference between measures of central tendencies 

and tend to confuse mode with median.  

5.1.6 – About 53% of the sampled candidates couldn’t answer this correctly. About 40% of 

candidates were unable to change a fraction to a percentage even if the values were incorrect.  

5.1.7 –Poorly answered. Steps were missed as they could not arrange the data and they only 

worked with the given data. Lack of understanding that quartile 2 is the same as the median. 

Above 50% were zero. 
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Sub-question 5.2 is discussed below starting with graph. 

 

5.2.1 – Candidates struggled to differentiate between million and billion.  

5.2.2 – Rounding to the nearest 10 000 seemed to be a challenge. The word “increase” was 

interpreted as an addition. 

5.2.3 – Candidates used wrong values. Substitution into the given formula seemed to be a 

problem.  

5.2.4 – Candidates were able to plot the graph, but used the wrong column. Concept of 

population growth given as a percentage was difficult to interpret. 

(c) Provide suggestions for improvement in relation to Teaching and Learning. 

The teachers have to expose their learners to information given in the form of a table. 

More tables and graphs should be used in familiar and unfamiliar contexts. 

Learners should practise plotting graphs to understand the scales used. 

When it comes to giving data, it should be emphasized that learners arrange before they start 

to answer any questions. 

They should be trained to substitute into a given formula and calculate the correct answer. 

(d) Describe any other specific observations relating to responses of learners and 

comments that are useful to teachers, subject advisors, teacher development etc. 

Mathematical Literacy teachers should explore new examples or scenarios.  

The tendency with learners who have been taught using previous question papers tend to 

think those are the only ways in which the concepts can be asked. 

Learners should be given practical work, for example a project or research on their own. 

Learners must be able to estimate the value in a graph. Some didn’t even see that in the 

question they just have to show values in a given graph without even calculating. 
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