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QUALITATIVE ANALYSIS OF LEARNER RESPONSES AND EVALUATION OF QUESTION PAPERS: NSC 2021

	
 REPORT 1: EVALUATION OF THE QUESTION PAPER AND MARKING GUIDELINE 



	[bookmark: _Hlk91676329]SUBJECT 
	 ENGLISH HOME LANGUAGE

	PAPER 
	3

	DURATION OF PAPER: 
	 3 HOURS 



SECTION 1: (General overview of Learner Performance in the question paper as a whole)
	Section A was accessible and fair in 2021, both the topics and the visuals. A good number of topics covered areas that that are ‘trending’ among the youth and so enabled them to write from personal experience as well as more creatively. Although a figurative approach to topics in Section A produces higher quality essays, a number of literal responses were also most pleasing.
Section B covered a good variety of formats from the new allocated list of categories. The topics were generally less challenging than previous years and a good deal less prescriptive than 2020. Unfortunately, many candidates were not au fait with some of the stricter formats required and this affected their mark negatively.
Most candidates managed to finish the paper in the new extended time frame. Those who did not were possibly careless in reading the instructions, because 3 hours is more than sufficient for this paper.
Performance in Section A and Section B was generally equally achieved.
The essay topics were neither culturally exclusive nor one-dimensional. Responses could be creative, descriptive, reflective, narrative or discursive/argumentative, or a mixture of genres, and therefore catered for all styles of writing.



SECTION 2: Comment on candidates’ performance in individual questions
(It is expected that a comment will be provided for each question on a separate sheet).
	QUESTION 1

	(a)	General comment on the performance of learners in the specific question. Was the question well answered or poorly answered?  

	SECTION A: ESSAY WRITING

		SUB-QUESTION
	TOPIC OR ASPECT TESTED
	AVERAGE MARK % FROM SAMPLE
	IN SAMPLE

	1.1
	My stumbling blocks became my stepping stones
	64.1
	24

	1.2
	Chimamanda Ngozi Adichie quotation
	76
	3

	1.3
	There is no place for traditional values in modern society
	62.7
	11

	1.4
	The magic of a South African summer
	61.5
	22

	1.5
	A mask…a mistake…hilarious!
	48
	3

	1.6.1
	Picture: Child and cat
	78.9
	11

	1.6.2
	Picture: Robotic hand shaking human-like hand
	76
	13

	1.6.3
	Picture: Beetle with butterflies
	73
	13


	Average mark from sample of 100 = 67.5%
	SECTION A




	SECTION A: ESSAYS
1.1 MY STUMBLING BLOCKS BECAME MY STEPPING STONES
This was a very popular topic. Both weaker and more competent candidates were able to draw from personal experience and offer authentic and sincere responses. Many of the responses dealt with narrative accounts of overcoming personal setbacks, and a good number offered a more theoretical and argumentative type of essay.

1.2 CHIMAMANDA NGOZI ADICHIE QUOTATION
This topic was most definitely the least chosen topic. It dealt with concepts that were difficult for the less competent candidate and the few who did attempt it did not really understand the intention of the quotation and did not fare well. Those who did grasp the complexities of the quotation produced meaningful essays of a mature calibre.

1.3 THERE IS NO PLACE FOR TRADITIONAL VALUES IN MODERN SOCIETY 
This topic was popular as it offered the candidate an opportunity to give his or her opinion on a contentious topic which has been in the media this year. Most candidates wrote credible essays which illustrated mature opinions. Those who did not fare as well neglected to provide a well-rounded discussion or argument that would be convincing to the reader.

1.4 THE MAGIC OF A SOUTH AFRICAN SUMMER
This was a popular choice. Even less competent candidates were able to expound upon the ideas of a South African summer being a time for pleasure. Vivid imagery was often used to describe the pursuits of teenagers in summer, which was well credited. The less successful essay failed to react to the idea of the unique ‘magic’ of summer in this country as opposed to elsewhere.

1.5 A MASK…A MISTAKE…HILARIOUS!
This topic proved problematic as candidates did not recognize that three definite angles had to be addressed and often did not understand the meaning of ‘hilarious’. A generic essay dealing with Covid-19 and the wearing of masks could not be given a more than moderate mark, and not bringing in the ‘hilarity’ of the moment did not meet the requirements of the topic.

1.6.1 PICTURE: CHILD AND CAT
While this was not the most popular choice of the pictures, a number of good responses were received. Interpretation of the picture was not strictly prescribed by the Marking Guidelines, so candidates had the freedom to make any link with the visual and write on it. Therefore, this was a good choice for any candidate, and most often it was well-credited. 

1.6.2 PICTURE: ROBOTIC HAND SHAKING HUMAN-LIKE HAND
This was the most chosen visual. Candidates were well-equipped to speak knowledgeably on the relationship between technology and humans, and did so effectively. However, this was not the only angle taken, and, again, as the Marking Guidelines were not prescriptive, candidates could and did make any link to the picture, with some excellent results. Even the weaker candidates could impress the reader with their take on technology and so this was a successful choice.

1.6.3 PICTURE: BEETLE WITH BUTTERFLIES
A number of candidates chose to respond to this picture with a figurative ‘journey-of -life’ type of essay. This was accessible to them as the end of their school career sparked poignant responses which were sincere and authentic. As there were no strict restrictions imposed by the Marking Guidelines on this visual, any element or all elements could be chosen, and a good variety of responses was received.






	QUESTION 2

	SECTION B: TRANSACTIONAL WRITING

		Average mark from the sample of 100
	61%
	SECTION B

	SUB-QUESTION
	TOPIC OR ASPECT TESTED
	AVERAGE MARK % FROM SAMPLE
	IN SAMPLE 

	2.1
	Formal Speech
	68.7
	45

	2.2
	Magazine Article
	61.1
	19

	2.3
	E-mail
	62.4
	10

	2.4
	Dialogue
	70
	76

	2.5
	Letter to the Press
	71.2
	35

	2.6
	Formal Report
	30.4
	15




	



	SECTION B
2.1  FORMAL SPEECH
This topic was generally well written. Most of the candidates understood that a motivational speech addressing the public as well as the team was expected. The stronger candidates included strong aspects of patriotism as well. The weaker candidates were not sure what the Olympics entailed and treated the event as a local sports tournament. A number of candidates neglected the idea that this speech would be televised, and so needed to be suitable for public address. Instead they wrote a locker-room pep talk.

2.2  MAGAZINE ARTICLE
In content, this topic was mostly well addressed. Frequently, however, a heading/headline was omitted. In terms of a piece for publication in a magazine, this is a critical oversight as the purpose would not, therefore, be well-served. The majority of candidates, both weak and proficient, understood that the virtues of South Africa needed to be extolled to make the piece convincing.

2.3  E-MAIL
The e-mail is a new inclusion to the curriculum and it was apparent that it had not been comprehensively taught in terms of format and/or purpose. However, a few candidates attempted the topic successfully. Those who fell short read only the advertisement insert, and failed to read the instructions below. This was the least popular choice in this section, yet it was not a challenging topic and candidates were able to achieve relatively well, despite the shaky format.

2.4  DIALOGUE
The dialogue remains the most popular choice in Section B. It was well written with most candidates adhering to the format requirements and understanding that a lively conversation should ensue between the employer and employee. There were no restrictions on the expectations in the guidelines, so any reasonable and appropriate dialogue could be credited. Most candidates were able to score well. Those who were less successful, fell into the trap of writing a ‘script’ with three or more characters, which took place in more than one location, over the space of more than one day. Some wrote a job interview, having misread the instructions.

2.5  LETTER TO THE PRESS
The letter to the press remains worrisome. Candidates consistently fail to understand the purpose of a letter to the press and address their comments directly to the editor. This year, despite the unambiguous layout and instructions, a number of candidates ‘reviewed’ the newspaper article in which the blocked visual/poster was printed while making comments to the editor about it. A good number of candidates, however, wrote knowledgeably on the trending controversies surrounding beauty pageants, had informed opinions on them and managed to achieve well. Unfortunately, the format of the letter to the press remains poorly adhered to, to the detriment of the candidate.

2.6  FORMAL REPORT
A formal report has a highly prescriptive format and an unambiguously objective tone and register. The majority of candidates who attempted this topic treated it as a formal letter in register, format and content. This meant that most of these candidates were placed in the “elementary” category on the rubric. The purpose of a formal report is to investigate an issue, report back on findings, and make recommendations accordingly. There should not be subjectivity involved. Candidates who included some of the requirements of the report present in the piece, even though it was in a letter format, were partially credited for the content. Very few candidates achieved well for this topic. It goes without saying that candidates should avoid transactional pieces with which they are unfamiliar.







	(a) Why the question was poorly answered? Also provide specific examples, indicate common errors committed by learners in this question, and any misconceptions.

	A list of common errors in the entire paper has been provided at the end of this section.
Question-specific reasons for poor responses:
Section A:
1.1 The title implies a progression from ‘stumbling blocks’ to ‘stepping stones’. Many candidates who answered poorly did not address this element of progression.
1.2 The poorer answers in this topic were usually because the candidates did not understand the essence of the quotation and misinterpreted it. The quotation, in itself, is already an extended metaphor, so literal responses would be difficult to make convincing but very literal responses were credited to an extent.
1.3 As this topic was not restrictive, any candidates who did not fare well misinterpreted the topic. It was generally well-addressed.
1.4 Candidates who did not do well in this topic wrote too generally and missed the idea of a ‘South African’ summer. Or they missed the element of ‘magic’ and merely listed activities in summer. A smaller number wrote about seasons in general and not specifically about summer.
1.5 The restriction imposed on the topic by the marking guideline was that there should be a definitely humorous, anecdotal type of feel to the essay. As markers were discouraged from accepting the use of irony with regard to the word ‘hilarious’, it became unfair for stronger candidates, adept in subtlety, who used irony and sarcasm. 
The weaker responses leaned towards a discussion of Covid-19 and the wearing of masks as a precaution – missing the brief of a mask creating a mistake which resulted in hilarity. Some candidates showed no understanding of the word ‘hilarious’ at all.
1.6 Generally, not poorly answered. The marking guidelines for the pictures allowed for a wide variety of responses, which meant that candidates could do well.

Section B:
2.1 This was generally well-written. Candidates who did not do well showed a lack of understanding of the instructions (televised speech prior to departure) and/or did not understand what the Olympics is or entails. Some speeches were not really appropriate for a televised address.
2.2 Candidates who performed badly were off topic – they motivated why the youth are leaving rather than why they should stay. The lack of a headline/ heading, would be to the detriment of this piece as a magazine article should always have a headline.
2.3 The e-mail was not well-taught this year as most teachers expected it to be included only from 2022. Hence, candidates were not well-versed in the purpose, register and format of an e-mail. The instructions to the question were placed beneath the ‘advertisement’, and a number of candidates clearly did not read them. There were also a number of aspects to be read in the instructions, and some candidates did not understand or address all of them.
2.4 Not poorly answered.
2.5 The letter to the press’s strict format and angle of address remain a problem. Candidates who did not do well have very little understanding of the purpose of a letter to the press and address the editor or lambast the newspaper itself. This places the letter in the lower levels of the rubric, depending on how badly off-purpose it is. Unfortunately, format is linked to content on the rubric, and so the content mark is negatively affected by format errors.
2.6 Very few formal reports actually showed knowledge of this kind of writing. The format for the report should learned well if a candidate wants to attempt this question. Most candidates had no idea of how to do a report and wrote a formal letter instead. The term ‘under-utilized’ was also not understood and off-topic reports were then generated.

GENERAL

Some candidates tried to impress with their vocabulary; unfortunately, the words were often inappropriate in context and detracted from what the candidate was trying to convey.

A lack of punctuation seriously affected the logical flow of the writing. Markers had to try to make sense of run-on sentences that sometimes continued for an entire paragraph. Some candidates did not understand how to use paragraphs. Introductions and conclusions were often poorly constructed or lacking. The link between the introduction and conclusion was not evident.  It appeared that candidates stopped or abruptly wrapped up the essay as soon as they reached the required word count.

In Section B, candidates failed to use the correct formats, tone and register in some of the questions. Knowledge of the purpose of a piece was not always obvious. Candidates must be taught the purpose of each of the transactional pieces as well as how each format and purpose is specific to that transactional piece. For example, a Formal Report has a specific investigative purpose while a Letter to the Press is a platform on which the writer can express his or her opinions on a topic that the public is interested in. There can be no deviation from these norms.





	(b)  Provide suggestions for improvement in relation to Teaching and Learning

	· Candidates should be taught to respond simply and sincerely to topics. The better essays were those that had a ring of truth and authenticity about them.
· Before attempting a topic, candidates should read it carefully, highlight what is required, think about it and then begin the planning process.
· The temptation to use verbosity and convoluted sentences to impress the reader should be avoided at all costs. Candidates should not take the risk of destroying what could have been a good piece of writing by using words that they do not quite understand. This also compromises the coherence of the essay.
· If a candidate does not understand a word in a topic, they should not attempt it. There is a good chance that they will end up misinterpreting the topic altogether.
· Highly clichéd writing remains a problem. Overused expressions make an essay tired and uninspiring.
· Considering that many of the candidates had not had as many formal examinations over the past two years as usual, (owing to Covid-19), educators should remind the candidates that TWO pieces of writing are required in Section B. Although the candidates had more than enough time, some still only wrote one piece.
· Candidates must be encouraged to do some form of planning. They should plan essays to maintain focus, yet they should refrain from overly long planning. The writing of a draft should be limited to the essentials to allow time for writing and editing. 
· To ensure that markers are aware of where the essay begins and ends, candidates must distinguish clearly between their planning and their final product. Candidates must please draw a line through their rough drafts. 
· Candidates should number their planning and their final copy clearly at the start of the essay. 
· Candidates should include a title for their essay, especially when they have chosen one of the pictures, since this will create focus and reader expectation, as well as enhance the quality of writing.
· A title should appear above the final draft and not only above the rough work so that the final draft stands alone in its completeness.
· Candidates need to proofread and edit their work. There were many examples where words were carelessly omitted.
· Candidates must be encouraged to use their reading time effectively to identify all the required components of a topic.
· Candidates should not leave pages open between pieces of writing.
· Candidates should start each new piece of writing on a new page.
· Candidates must not tear pages from their booklets. 
· It is essential that candidates start their essays at the top of a page and write to the last line of the page, as at times it appears to the marker that the essay has ended, yet there is still a paragraph that follows once the page has been turned.   
· Educators should remind learners that the content of a piece of writing is weighted 60% of the mark and therefore the essays should be relevant to the topic.
· Candidates need to practise introductory and concluding paragraphs to ensure that the conclusion follows logically from the introduction. Educators should stress the importance of the impact of effective introductions and conclusions, as well as the need to establish the link between the introduction and conclusion.
· The importance of structure needs to be emphasised: the development of an essay is greatly enhanced by correct, logical paragraphing and the use of topic sentences. Candidates could use words like, “however”, “although” “furthermore” to improve the link of ideas from one paragraph to the next. 
· Candidates who develop their ideas logically and provide detail are able to score high marks for structure.
· Paragraphs need to be varied!  Some candidates are under the impression that an essay consists of three paragraphs only:  an introduction, a body and conclusion.  
· Candidates need to be reminded that a new paragraph means leaving a line open. This is also very important when direct speech is used in the writing.
· Teach learners how to construct a paragraph: topic sentence plus elaboration. One paragraph should contain one idea. Learners also tend to string together topic sentences without elaboration, or paragraphs contain a random collection of ideas with no focus at all.
· The importance of sentence structure should be reinforced to create readable and effective writing.
· Discourage the repetitive use of participial phrases to start sentences. 
· The use of sentence fragments is still a problem. Teachers should address the candidates’ use of incomplete sentences.
· Comma splicing remains an ongoing problem and needs SERIOUS attention.  A lack of punctuation leads to long, rambling sentences. This is a problem which is on the increase and has a detrimental effect on the mark for language and structure. There were some centres where the majority of the candidates wrote paragraphs consisting of a single, confusing sentence. 
· The correct format for listing is a comma between each item, with the last item in the list preceded by ‘and’.
· A hyphen must be used at the end of a syllable when a word is continued on the next line.  If candidates are unsure where to place the hyphen, they should rather place the entire word on the next line.
· Candidates should apply the rule that a pronoun replaces the name of the person or thing and should avoid writing: ‘This letter it is …’ / ‘Anne, she is a bully…’ / ‘some situations that we face they are difficult’ / ‘some problems we tend to solve them’.
· Remind candidates of the correct use of pronouns, e.g. ‘Am leaving tomorrow’ should be ‘I am leaving tomorrow’. Unfortunately, this error is on the increase.
· Avoid starting a sentence with a conjunction and not including the main clause, e.g. Because women being the workers in the home.
· Educators should address sequence of tense. Candidates change tense in mid-sentence and within the paragraph. There is a tendency to use the continuous tense when the simple or perfect tense would be more appropriate. 
· Candidates need to learn where to place the apostrophe in cases of omission.
· Candidates should be taught that apostrophes are not used for ordinary plural ‘s’.
· The punctuation and paragraphing of direct speech and the correct use of tense in indirect speech needs to be addressed at Grade Eight level and reinforced every year. 
· Discourage the use of redundancies such as: ‘in this world we live in’ / ‘we as the youth / I as a person, / I as a human being / we as people / we as humans / we as individuals / us as mankind.’ Such redundancies detract from the efficacy of the writing. It is worrisome that these redundancies are on the increase. 
· Teachers should address commonly confused words:  advice / advise; everyday and every day; they’re / there / their; his / he’s; where / were / wear; apart / a part; life / live / leave; still / steal; rich / reach; your / you are / peace / piece.
· Candidates should be made aware of the following words which are constantly misspelt:  because / in fact / at least/ wonderful / occasion/ referred / occurred / diligently / tomorrow / challenges / powerful / grateful / truly / careful / beginning / develop / occasionally / a lot of / I am / as well / of course/ definitely/ every time / in case / receive / deceit / separate / desperate / favourite / writing / until / till / in spite of / in front / in fact / disappear / disappoint / guarantee / the use of sayed instead of said / payed instead of paid / cannot / happened/ modern (not morden).
· Correct the use of ‘should of’ (should have) / ‘could of’ (could have) / ‘its’ vs ‘it’s’ / ‘yous too’ (used to) / ‘gonna’ (going to) / ‘wanna’ (want to).
· Avoid excessive and erroneous use of ‘whereby’ / ‘therefore’/ ‘thus’ / ‘however’/ in which.
· Stress the use of the auxiliary verb, e.g. ‘I leaving now’ should be ‘I am leaving now.’; ‘Where you going?’ should be ‘Where are you going?’
· Remind candidates of the use of the article, e.g. ‘Majority of learners’ should be replaced with ‘The majority of learners’.   
· The tendency to shorten a recognised expression instead of using it in full, should be avoided: ‘We did it on a daily.’, should be: ‘We did it on a daily basis.’
· Avoid offensive and inappropriate content (overly religious, political, sexual, irreligious, gruesome, profanities, drug and alcohol abuse).  
· Far too many candidates do not use capital letters at the start of sentences or for proper nouns.
· The tone and register should not be informal, unless it is appropriate in context. Slang is to be avoided.
· Sincere responses are to be encouraged. Suggest to candidates to ‘put themselves into the picture’ to create a realistic piece of writing.
· Humour is subjective and requires thought. It is difficult to carry it off, therefore candidates should avoid trying to be amusing if there is a chance that it will not be well-received.
· In formal speeches, avoid the clichéd: Greetings to the house at large; all protocols observed; standing before you is…’.
· Expose learners to ‘real-life’ transactional writing so that they can put them into context. For example: letters to the editor; magazine articles etc.
· Avoid giving learners pre-prepared essays as entire centres can have similar responses. This can lead to an irregularity.
· Learners should avoid using generalisations: “as you all know”; “always”; “everyone” in writing as this is easily disputed. Also, contradictory generalisations in the same sentence: “Everyone always often does it sometimes.”, make the sentence meaningless.



	
	(d)	Describe any other specific observations relating to responses of learners and comments that are useful to teachers, subject advisors, teacher development etc.

	· Learners were able to respond in any style to the topics. Candidates who prefer narrative essays were able to adapt the topics to suit their writing. 
· Some candidates were unable to organise their thoughts, resulting in haphazard and muddled writing.  Some form of planning is essential.
· Learners should ensure neatness and legibility. 
· Legibility is of paramount importance. Excessively small handwritings, coupled with a light blue pen, are extremely distracting for markers. Writing the final draft over the pencil rough draft, and not erasing completely, can also create difficulty for the markers. Editing by scratching and scribbling make the final read a difficult task. A neat line drawn through the error is all that is required.
· There are still a number of learners who insert capital letters randomly into their sentences.
· While learners should ensure that they write in the language in which they are being assessed, the use of ‘code switching’ (writing in another language for effect), especially in a narrative essay, is allowed as long as a translation has been supplied in brackets. It is not advisable to do it too frequently in a piece as it defeats the purpose of being assessed on the use of English in writing.
· Instruct candidates against changing their handwriting mid-script. This has to be reported as an ‘irregularity’ and could have unfortunate consequences for the learner.
· Candidates should not choose topics they do not fully understand. There are a number of other topics from which to choose.
· Pages should not be torn from the examination booklet for any reason.
· Discourage the use of prepared essays which are then are manipulated to fit a topic.
· Using ‘on’ as a generic preposition when others are more suitable is on the increase. For example: ‘I am good on football’; ‘all the best on your future’; ‘keep track on my life’.
· Using clichés, stock or flowery phrases and/or pre-learned quotations that do not fit into the context do not enhance the writing. Rather they confuse the reader.
· In the same vein, verbosity often leads to malapropisms, and these have a negative effect on the essay.
· A candidate should NEVER ADDRESS THE MARKER in any way. Short notes of thanks or even wishing the marker a happy holiday, are seen as extremely inappropriate and will be reported as an irregularity. 
· Educators should teach process writing from Grade 8 to Grade 11 (there is no time in Grade 12) so that Paper 3 can be a boon to a candidate. This paper carries the most weight in English Home Language yet is the skill that is the least addressed.
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